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Welcome to text complexity and the Montana Common Core Standards


COLLEGE AND CAREER READINESS

] The level of achievement a student
needs to enroll and succeed without
remediation in credit-bearing first-
year postsecondary courses.

a two-year or four-year institutions
a trade schools
a technical schools

[0 Today, workplace readiness demands
the same level of knowledge and

skills as college readiness.

.....
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Presentation Notes
The MCCS advocate standards that ensure readiness-the most important factor being student’s abilities to read and understand texts of steadily increasing complexity as they progress through school. 
It is critical that all levels are working towards college and career readiness.  Super Intendent Juneau’s Graduation Matters supports this effort. 



Smarter
Grade 04 ELA Sample CR Item Form A Ba'anmc?q

Sample Item ID: | ELA.Gr.CR.Claim 1.XX0{X.5. XXX

Grade/Model: | 4/2b

Claim 1: Students can read closely and analytically to
Claim: | comprehend a range of increasingly complex literary and
informational texts.

Target 5: ANALYSIS WITHIN OR ACROSS TEXTS: Interpret,
specify, or compare how information is presented across texts
(first-third person point of view, visual/oral formats, topics,
themes, patterns of events)

Assessment Target:

Standard(s): | RL-6, RL-7, RL-9

DOK: | 4

Difficulty: | M

Item Type: | Constructed Response

Score Points: | 4

Correct Response:. | See rubric

Stimulus/Passage(s): | How the Leaves Came Down and The Little Captive

"How the Leaves Came Down”
http://www.gutenberqg.org/cache/epub/4560/pg4560.html
Acknowledgement(s): | excerpt from "The Little Captive”

From Wide Awake Stories, Charles E. Graham & Co., Newark,
N.J., New York, N.Y.

Item/Task Notes:

How this item/task
contributes to the
"sufficient evidence”
for this claim:

When students read and interpret excerpts from two different
literary texts, they will compare how patterns of events in the
texts are similar.

Target-specific
attributes (e.qg., | This task requires students to enter text using a keyboard.
accessibility issues):
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Refer to handout from ELA Arts Item Specifications 
Showcase 3 Materials pages 8-11
February 28, 2012 draft

http://www.smarterbalanced.org/wordpress/wp-content/uploads/2012/02/DRAFT%20ELA%20Item%20Specifications.pdf

After reading this spec item, please think about what instruction needs to take place to help students with mastery of learning with complex text to support the necessary skills to be successful with similar tasks.



SIX MAJOR SHIFTS IN ELA/LITERACY

Shift 1: K-5
Balancing
Informational
and Literary Text

Shift 2: 6-12
Knowledge in the
Content Areas

Shift 4: Text- Shift 5: Writing Shift 6: Academic
based Answers from Sources Vocabulary
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There are six shifts that take place with the MCCS for ELA/Literacy.

We will focus on shift 3 – text complexity.  You will be able to complete the four step process of text analysis upon completion of this webinar.  Text complexity focuses on analyzing quantitative, qualitative, and reader task considerations.  The use of Lexile levels and scores will support the quantitative analysis of text.


WHAT IS TEXT COMPLEXITY?

— The inherent difficulty of
reading and comprehending a text
combined with consideration of reader
and task variables; in the Standards, a
three-part assessment of text difficulty
that pairs qualitative and quantitative
measures with reader-task
considerations (ccss, pp. 31, 57; Reading, pp. 4-16)

opi.mt.gov
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Let’s start with text complexity.  What is text complexity?  


STANDARD 10: RANGE, QUALITY, AND COMPLEXITY OF STUDENT
READING K-12

College and Career Readiness Anchor Standards for Reading
Range of Reading and Level of Text Complexity

CCR.10: Read and comprehend complex literary and informational texts
independently and proficiently.

Reading Standards for Literature
RL.K.10: Actively en gage in group reading activities with purpose and
understanding.

RL.1.10: With prompting and support, read prose and poetry of appropriate
complexity for grade 1.

RL.2.10: By the end of the year, read and comprehend literature, including stories
and poetry, in the grades 2-3 text complexity brand proficiently, with scaffolding as

needed at the high end of the range. :
(7:/ 2
JRI:I/ f;ll/eq;;/nd Career



THE STANDARDS’ GRADE-SPECIFIC TEXT COMPLEXITY DEMANDS

Figure 4: The Progression of Reading Standard 10

Reading Standard 10 (Individual text types omitted)

Actively engage In group reading activities with purpose and understanding.

With prompting and support, read prose and poetry [Informational texts] of appropriate complexity
for grade 1.

By the end of the year, read and comprahand lteratura [Informational texts] In the grades 2-3 text
complexity band proficiently, with scaffolding as needed at the high end of the rangea.

By the end of the year, read and comprahand literatura [Informational texts] at the high end of tha
grades 2-2 text complexity band indepandantly and proficiantly.

By the end of the year, read and comprahend literature [Informational texts] In the grades 4-5 text
complexity band proficiently, with scaffolding as needed at the high end of the range.

By the end of the year, read and comprehend literature [Informational texts] at the high end of the
grades 4-5 text complexity band independently and proficianty.

By the end of the year, read and comprahand literature [Informational texts, history/soclal studies
texts, sclence,/fechnical texts] In the grades -8 text complexity band proficlently, with scaffolding as
neaded at the high end of the range.

By the end of the year, read and comprahand lteratura [Informational texts, history/soclal studies
texts, sclence tochnical texts] in the grades 6-8 text complexity band proficlently, with scaffolding as
neaded at the high end of the range.

By the end of the year, read and comprahand litarature [Informational texts, history/Social studies
texts, sclencetechnical texts] at the high end of the grades 6-8 text complexity band Independantly
and proficiently.

By the end of grade 9, read and comprahend Iteratura [Informational texts, history/social studias
texts, sclence,/fechnical texts] In the grades S-10 text complexity band proficiently, with scaffolding as
neaded at the high end of the range.

By the end of grade 10, read and comprehend literature [Informational texts, history/soclal studias
texts, sclence /fechnical texts] at tha high end of the grades 9-10 text complexity band Independently
and proficiently.

By the end of grade 11, read and comprehend Iiterature [Informational texts, history/soclal studies
texts, sclence technical texts] in the grades T1-CCR text complexity band proficiently, with scaffolding
as needed at the high end of the range.

By the end of grade 12, read and comprahend literature [Informational texts, history/soclal studies
texts, sclence,fechnical texts] at the high end of the grades 1M-CCR text complexity band indepen-
dently and proficlently.
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Standard 10 addressed text complexity in the strands of reading literature and reading information text.  At each grade level the expectations for complex text increase.  


™

['ext Complexity

The Standards’ Approach to Text Complexity

Quantitative measures — readability and
other scores of text complexity. A vertical
scale tied to text.

Qualitative measures — levels of meaning, 'g
structure, language conventionality and @-
clarity, and knowledge demands often best g-'r
measured by an attentive human reader. é?
Reader and Task considerations —
background knowledge of reader, motivation,
interests, and complexity generated by tasks
assigned often best made by educators

employing their professional judgment.

-~ Montana
Office of Public Instruction
’ Denise Juneau, State Superintendent

opi.mt.gov
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Let’s take a closer look at text complexity.  The analysis of text complexity is imperfect at best.  It is important that we take into consideration all three measures, quantitative, qualitative, and reader and task consideration as we determine if a text has a low or high complexity.

Quantitative measures are readability and other scores of text complexity.  A vertical scale tied to text.  Lexile levels and scores can be used to determine the quantitative measure of a text.
Qualitative measures are levels of meaning structure, language conventionality and clarity, and knowledge demands often bets measured by an attentive human reader.
Reader and Task considerations are an educators area of expertise.  This is knowing your students!  What is the background knowledge of the reader, motivation, interests, and complexity generated by tasks assigned often best made by educators employing their professional judgement.

As you begin to familiarize yourself with text complexity and analysis two documents are essential.
Appendix A- Key terms and Glossary
Appendix B- Text Exemplars


Determining Text Complexity

A Four-step Process: | s s

1. Determine the quantitative
measures of the text.

2. Analyze the qualitative measures
of the text.

3. Reflect upon the reader and task

CDnSIderathn 5 = Text Complexity
Grade Bands
4. Recommend placement in the s
appropriate text complexity band. 45
B-8
3-10
Montana 11-CCR

Office of Public Instruction
Denise Juneau, State Superintendent

opi.mt.gov
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You can use a four step process to determine text complexity.  Use your handout for Text Analysis adapted from Kansas Department of Education.

Use a lexile score to determine the quantitative measures of the text.  Sign up for a free account at lexile.com
Analyze the qualitative measure of the text.  See hand out pulled from Appendix A for qualitative measures as well as an adapted rubric from Kanas Department of Education.  Either format can help you determine the qualitative  measures of the text.
Reflect upon the reader and task consideration handout adapted from Kansas Department of Education.
Recommend placement in the appropriate text complexity band.



TEXT COMPLEXITY
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Let’s look at quantitative measures.


Quantitative measures stand as proxies for semantic
and syntactic complexity:

Word difficulty (frequency, length)
Sentence length and syntax

Some newer measures also measure text cohesion and other
features of vocabulary

Quantitative and qualitative measures are at once
useful and imperfect.

Quantitative measures are less valid for certain kinds of
texts (poetry, drama, K-1 texts) but for all others can
place most texts in a complexity band reliably.

Montana
Office of Public Instruction
3 Denise Juneau , State Superintendent

opi.mt.gov
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What are quantitative measures?  


WHAT ARE LEXILE MEASURES?
There are two kinds of Lexile measures:

the —Students receive a
Lexile reader measure as a score from a
reading test - it describes his or her reading
ability.

the Lexile text measure-Books and other texts
receive a Lexile text measure from a software
tool called the Lexile Analyzer - it describes the
book's reading demand or difficulty.

Ofﬁ beIIt ctio
¥  Denise Juneau, State Superintendent

opi.mt.gov
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The two measures for Lexiles are the Lexile reader measure and the Lexile text measure.  This means that when a student receives a Lexile reader measure it describes his or her reading ability.

The Lexile text measure is score from the Lexile analyzer and it describes the book’s reading demand or difficulty.  We can explore the level of complexity of a text as well as a student’s reading ability to determine the depth of comprehension and success a student will have with texts.


SHIFT: STAIRCASE OF COMPLEXITY

Lexile Framework for Reading

Youtube video (6:28)

http://www.youtube.com/watch?v=AiIFm2Jr8FzY &feature
=player_embedded

LEXILE.COM
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Debbie: 
The Lexile Framework provides valuable insights into student readiness by measuring both the complexity of college and career texts and a student’s ability to comprehend these texts. 

The Lexile Framework is unique from the other readability formulas mentioned in common core in that is measures both text complexity and reader ability on the same developmental scale.  Lexile measures are the most widely used reading metric because they allow for students to be matched with materials that provide the right level of challenge for their ability and goals.  

Watching the video, “Lexile Framework for Reading,” will give you a much deeper understanding of the Lexile Framework.  


=
ELA Common Core: Appendix A

Figure 3: Text Complexity Grade Bands and Associated Lexile Ranges (in Lexiles)
Lexlle Ranges Aligned

Text Complexity Grade

Band In the Standards M LU SO0 S CCR QI;:ctaﬂﬂn;
K-1 N/A N/A
450-725 450-790
645-845 770-980
860-1010 955-1155
960-1115 1080-1305

1070-1220 1215-1355
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Debbie: 

The MCCS advocates a “staircase” of increasing text complexity, beginning in grade 2 so that students can develop their reading skills and apply them to more difficult texts.  Refer to the first column. At the lowest grade in each band, students focus on reading texts within that text complexity band.  In the subsequent grade or grades within a band, students must “stretch” to read a certain proportion of texts from the next higher text complexity band.  This pattern repeats itself throughout the grades so that students can both build on earlier literacy gains and challenge themselves with texts at a higher complexity level.  Lexile measures and the Lexile ranges help to determine what text is appropriate for each grade band and what should be considered “stretch” text. 

Consider this alarming fact: Gary L. Willamson found a 350L (Lexile) gap between the difficulty of end-of-high school and college texts—a gap equivalent to 1.5 standard deviations. 
Willamson measured text complexity using the Lexile Framework for Reading. We know that students need to graduate from High School with at least a 1300 lexile to be better prepared for college and careers.  Please refer to the third column….Lexile Ranges Aligned to CCR expectations.  So, the lexile framework has been adjusted at all grade levels in order to support the ultimate goal of students graduating from high school college and career ready.

To put the gap between high school texts and college and career texts in perspective, a 250L difference between reader ability and text complexity can cause a drop from 75-percent comprehension to a 50-percent comprehension.  This means that high school seniors who can successfully read twelfth-grade texts may enter college or the workplace several months later and encounter texts that result in less than 50-percent comprehension. 
While the reading demands of college, the workforce and life in general have remained consistent or increased over time, K-12 texts and reading tasks have decreased in complexity.  The result is a significant gap between many students’ reading abilities and the reading demands they will encounter after graduation. 





2005-06 Lexile Framework® for Reading Study Summary of Text Lexile Measures

Interquartile Ranges Shown (25% - 75%)

1600
— 1400
=
@ I N S
@
1200
S B
=
2
X 1000
>
-
3
= 800
600
High College High College Military  Personal Entry-Level SATA1,
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* Source of National Test Data: MetaMetncs
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Debbie: 



Lexile Framework® for Reading Study
Summary of High School Textbook Lexile Measures

Interquartile Ranges Shown (25% - 75%0)

—
-
S’
w
-
-
n
1]
w
=
-
0
|
LY
=

Social
Science Studies

Subject Area Textbooks



Presenter
Presentation Notes
Debbie: 

The green to orange line refers to the range of middle school lexile levels for text which is 800L – 900L. 

The red line is the high school lexile level for text around 1100L- 1200L.

Debbie will research more!!!!!


METAMETRICS SURVEY 2000

Arkansas Democrat Gazette
Assoclated Press

LA Times
Miami Herald

New York Post
Oakland Tribune

Rale

1230 L
1310 L

1330 L
1200 L

1280 L
1210 L
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Look over these Lexile levels for newspapers


ON-THE JOB
-XILEXILE REQUIREMENTS

1500 National Adult Literacy Study 1992
| B |nternational Center for Leadership in Education 2009

1,400
1,300
1,200
1,100
1,000
900

800




FINDING THE LEXILE LEVEL

Lexile.com

Quick Book Search
Type in book name or author

Home “Find 2 Book™ Lewis Anaiyzer Bezzounss Rezzzann Store My Profiie Iy Reading Lists Register Login

LEXILE The Lexile® Framework for Reading

Mimlims Uale
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Debbie: 

When you go to Lexile.com you can find the lexile level of the books you are using in your classroom.  Enter the title of a novel.  I am going to enter Moby Dick.  Then click enter.  The lexile level will appear.  Be sure to scroll down to see varying titles that may appear. 


Moby Dick
1200
1100 65%
1000 55%
9500 A4%
800 33%
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Debbie: 

The lexile text measure shows a lexile level of 1200 for Moby Dick.  
So, if I know the lexile reader measure of my students, I can also determine the rate of which they will comprehend Moby Dick.  If students in my class have a lexile level of 1100, their comprehension rate is predicted to be 65%.  If students in my class have a lexile level of 900, their comprehension rate is predicted to be 44%.  We will demonstrate how to find the predicted comprehension rate in a few slides. 



READER’S EXPECTED COMPREHENSION

Quick Book Search
Enter book

Click on book
Enter student’s lexile score in the Lexile

Calculator
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Debbie: 

These are the steps for finding the predicted or expected comprehension rate.  We will demonstrate this process on the next few slides. 
The steps include…
Going to Quick Book Search
Enter book
Click on book
Enter student’s lexile score in the Lexile Calculator
Click go
Click on “What does this mean” to learn about the Sweet Spot



Quick Book Search:
LEXILE The Lexile’ Framework for Reading Moby Dick Q e

Pt e xsCT TR OF ST I QUoOsT (8 N Mmoo

About Lexile Measures Using Lexile Measures Commeon Core Lexile Tools Lexile Training

New to Lexile Measures?

Search for Books Mow

Most Watched Videos

*00
Spotlight
Professional Development Discount! Follow Us
Schedule a full day workshop by March 2012, Wisit owr bleg, follow us on Twitter, and check
and receive a 0% discount on the second - You t out our YouTube channel.
day! QUL =
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Debbie: 

Go to Quick book search and enter the name of the book. Then click enter. 


In ch of Moby Dick
oy- Seerin. Tim
Among travel and adventure writers, Tim

Severin cocoupies a unigue place in that, as

Jan Moris ...

Pages: 224

Moby-Dick

oy B hlhe . Herman

A young seaman joins the cew of the
whaling ship Peguod, et by the fanatical

Captain ...

Pages: 857

Moby Dick

oy~ Haney. 200

Powerfully retold for today's readers,
Herman hMelvilles tragic adventure stony

remains as thrilling and atmosphericas ...

Pages: 120

resutsperpmge 20 ¥ somry Search Relevance ¥

[T = FY By PEtw
OhWorldCar | BARNES . BOOLE J
Add to List

I5BN13: STE04ES0TEN

FOD B A ]

.ﬂ-m-'j BAENES - WOBLE

Add to List
ISBN13: STEDESSEG4TEY

FED B A L ]

.ﬂ-m-'j BARNES . WOALE

Add to List
I5BN13: STE0T34515744

Search Options

Age Range

Agelz): 0 to Adult

Lexile Filter

Lexile rangs: BR to 1700L

Bibliographic Filters

Heywords: Moby Dick remoss

Keywords
Maoby Didk

Book Type

O Juvenike fiction
Ll Juvenie nonfiction
O Fiction

O Award winners

0 Books in senes
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Debbie: 

Then click on the book you have chosen. 


In Search of Moby Dick

Author: S=verin, Tim

Page b7 Lexile Calculator

e dib e

) BARNES- BOMLE
Publicher: Basic Books = et )
a readers expected
Copyrighit: 2000 PG A L

£ WorldCat comprehension.
ISBN: 0485076963 ’
ISBN13: 70465076962 s00| ﬂ

_Lexile.com
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Debbie: 

Once you have clicked on the chosen book, enter the student’s lexile score in the lexile calculator and click Go. 


In Search of Moby Dick

Author: Severin, Tim

Laxile Calculator

Page count: 224 b iy
. BAIVES - IRLE
Publizher: Basic Books ~
) 50% E cted
Copyright: 2000 e Comprenension
SRy Whst doss this mesn?

ISBM: DAGE0TESE

ISBN13: 9780465078563 200 ﬂ

Lexile.com
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Debbie: 

So, a student that has a lexile reader measure of 900, would comprehend this book that has a 1140 lexile text measure at 50%.  
If you click on the “what does this mean,” you will see that the sweet spot for comprehension is between 65% and 80%.  

Using both the lexile text measure (for the book) and the lexile reader measure (for the student) can help teachers determine how many of our students will be able to comprehend a book we are using.  Then, we can determine what strategies and supports we need to put into place to help students read and comprehend at higher levels.  This is a valuable tool for us in addressing text complexity. 


Comprehension Rates for Fixed
Reader Ability

Comprehension Rates for Readers of the Same Ability with Texts of
Different Complexity or How Reader Ability and Comprehension
Rate Relate Under Varying Text Complexity

The Magic School Bus, Inside the Earth (Cole)
The Martian Chronicles (Bradbury)
The Reader’s Digest

The Call of the Wild (London)

On Equality Among Mankind (Rousseau)



Presenter
Presentation Notes
Debbie: 

Knowing a student’s lexile score can also help teachers find appropriate books for student’s independent reading.  If we know a student’s lexile score is 1000, and a lexile text level is 500 like “The Magic School Bus, Inside the Earth”, we know the student is expected to comprehend that book at 96%. That book would be very easy for the student.  However a lexile text level of 1250, like “The Call of the Wild” would be too hard. 
Where as the 1000 lexile text level of The Reader’s Digest” would be just right…like  the Goldilocks philosophy but for independent reading, we don’t want the books too be too hard or too easy..but just right. 


ANALYZING TEXT YOU USE

Analyzing Classroom Text to find Lexile
Reading Levels
(youtube video) 3:39 minutes
http://www.youtube.com/watch?v=CRs9sqZVPNg

Using the Lexile Analyzer

(youtube video 8+ minutes)
http://www.youtube.com/watch?v=PdfldEgkKIc&feature=
related
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Debbie: 

Here are two additional videos that will give you a deeper understanding of the Lexile measures.  
Using the Lexile Analyzer will allow you to enter your own text that may be from an article you are using or a book that does not have an identified lexile level.  Be sure to watch the video for explicit directions on how to prepare your text, enter your text, and receive the lexile text 


Rigor+
College

High

Middle

Elementary




Common Core - Grade Level Targets

Grade

10
12

Lexile Target

College



ELA Common Core Appendix A

Figure 3: Text Complexity Grade Bands and Associated Lexile Ranges (in Lexiles)
Lexlle Ranges Aligned

e conplesty Crade | ouaLodtomanges | o
K- N/A N/A
2-3 450-725 450-790
4-5 645-845 770-980
6-8 860-1010 955-1155
9-10 960-1115 1080-1305
N-CCR 1070-1220 1215-1355
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Let’s look at the qualitative measures of text.


Cualilalive measures complement
guantitative measures:

Purpose

Language conventionality and clarity
Text structures

Knowledge demands

Qualitative measures are on a continuum (not grade/band specific) and
most useful working in conjunction with quantitative measures.
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Qualitative measures help balance quantitative measures of text.  These measures are on a continuum and measure purpose, language conventionality and clarity, text structures, and knowledge demands.


QUALITATIVE HANDOUT

X Text Complexity: Qualitative Measures Rubric
T INFORMATIONAL TEXT
Text Title. Text Author.

Slightly Complex

© Purpose: Subtls, implisd, diffict  © Purpose: Implied, butfaifyessy  © Purpase: Implisd, butezsyte O Purpose: Explicitlystated: clear,
to decermine intricate, twinfer: more i icemiy or concrete with 2 narrow focus
thecrstical elements concrete source
© Organization of Main Ideas: = Organization of Main Ideas: ion of Main Ideas: ization of Main Ideas:
Commactions b ve C b nded  C. b [ER— berwesn idess,
range of ideas orevents are deap,  rangsideas procesescrevents  craventsars implicitorsubtles  processesorevents sre sxglicc
intricste 2nd often implict or =re deepe implicit or i i =nd lezr: organization of text s
bile: Sfthetextis  subtle: senersllysea dlesrar chranalogical ersasy o
intricate or specilized for= multiple pethwaysand may exhibic predict
particulsr discipline trats commen ta s specific L
discipline _,!-z e BB S
© Text Features: f used, zre © Text Feamres: If used, enhance T f}’z(
essential in understanding & Text Features: If used, gre=tly the reader's understanding of O Text Features: I used, helpthe Every Montama,/Student_, Drenlse Juneats, State Superintandst
content enbance the resdar's content re=derravigate =nd understand College-and Career Dffice of Public Instruction
understanding of content content but are net sssertial : S o 8 PO Box 307501
- (4. }Ir Felona, M1, 59620-2501
© Use of Graphics: If ussd. © Use of Graphics: [f us=d, graphic o Use of Graphics: f uss2, simple K 48 aa4- 4058
extensive, intricate, essantisl  © Use of Graphics: f used, sssentisl  mestly supplementary to sraphics, unnscessary i (888) 2315384
i i, ables, tables, chars,  understancing ofthe text,such  understanding the text but directy S
charts, etc. necesszryto make etc. mayoccasionallybe essential a5 indexes. glossaries: graphs, support and assist in interpreting {40€1424-016% (TTY

opi.mt.gov

Figure 2: Qualitative Dimensions of Text Complexity

Levels of Meaning (literary texts) or Purpose (informational texts)
J8Single level of meaning = Multiple levels of meaning

T Explicitly stated purpose 2> Implicit purpose, may be hidden or abscure

Structure
JSimple > Complex

J Explicit = Implicit

JConventional = Unconventional (chiefly literary texts)
J Events related in chronological order >  Events related out of chronological order
(chiefly literary texts)

O Traits of a common genre or subgenre 2 Traits specific to & particular discipline

chiefly informational texts

V Montana

Office of Public Instructio
Denise Juneau, State Superintende



TEXT COMPLEXITY

V' Montana
Office of Public Instructio
Denise J State Superil dent
opi.mt

.gov
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Let’s determine reader and task consideration as we analysis the complexity of text.


READER AND TASK CONSIDERATION

Cognitive Capabilities

Cossths resderposssss the necessary attention to resd and comprehand this specific
text?

Willthe resder b2 sz to remember and make connections smong the vanous detsils
presanted in this specific texdt?

Coesths resderpossess the necessary criticalfanalytic thinking skills to und=srstand
th= relationships between the main ides, purposs, andf/orthems of the taxt and the
varnous detsils used to support that main id=a, purpose, andforthams?

Willthis specific t2xt help to develop the attention, memaory, =nd criticalianalytic
thinking skills nzcessary forfuture resding endesvors?

Reading Skills

Coesths resderpossess the necessary inferencing skills to “read betwesn the lineg”
and make connactions among elements that may not be explict in this specific texd?
Cossthe readerpossass the necaessary visualization skills to imagine what s
oocumng or what is being described in this specific texd?

Cossthe readerpossass the necaessary guestioning skills to challengs the ideas baing
presented in this text and consider those idesas from multiple points of view?

Cossthe readerpossass the necaessary comprehension strategies to manags the
materialin this spacific t=xd?

Willthis specific text help to develop the inferencing skills, visualization skills,
guestioning skills, and comprehension strategies necessary forfuturs reading
=ndesvors?

\f

i.mt.gov

Montana
Office of Public Instructio

Denise J State Superi
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This is where your professional judgment as an educator is best suited to help determine placement of text complexity in conjunction with quantitative and qualitative measures.  


General Rule:

Use any one of the cuantitative analyzer tools
to place text into a complexity band level.

For decisions about whether to place a text at
the upper, lower, or middle of a band, use
cualiiative analysis.

For drama and poetry, use cj o ialive
measures.

ontana
ce of Public Instructio
ise ) State Superintend.
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General Rules for text analysis

In addition to Lexile levels ATOS levels may be used to determine the quantitative measure of text.

Qualitative analysis helps determine in which complexity band to place a text.
Qualitative measures should be used to determine complexity of poetry and drama.




T N P T ST e o e ,-.T'
Text Complexity Analysis o

Qualitative Measures Quantitative Measures

Figure 3: Taxt Compleaty Grade Bands and Associsted Laxilé Ranges in Lexiles)

Lswvsls of Msaning/Purposes: |

25 450-726 450-790
45 BAS-4E 770-900
68 BEO-1010. SE5-1155
810 BeO-MiE WAO-1506
n-CoR 1070-1220 1215-1385

Structurs:

Languags Convantienality and Slarity:

Knowlsdgs Demands:

ed Placement
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4 step process rubric- adapted from Kansas Department of Education

What are the four areas you will analyze for text complexity?

What resource is currently available with text exemplars for text complexity?
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Example 2: The Grapes of Wrath (Grades 9-10 Text Complexity Band)

Excerpt

The man took off his dark, stained hat and stood with a curious humility in front of the screen.
“Could you see your way to sell us a loaf of bread, ma'am?”

Mae said, "This ain't a grocery store. We got bread to make san'widges.”

"I know, ma'am.” His humility was insistent. “We need bread and there ain't nothin’ for quite a piece,
they say.”

“F we sell bread we gonna run out.” Mae's tone was faltering.
“We're hungry,” the man said.
“Whyn't you buy a san'widge? We got nice san'widges, hamburgs.”

“We'd sure admire to do that, ma'am. But we can't. We got to make a dime do all of us.” And he
said embarrassadly, "We ain't got but a little.”

Mae said, "You can’'t get no loaf a bread for a dime. We only got fifteen-cent loafs.”
From behind her Al growled, "God Almighty, Mae, give ‘'em bread.”
“We'll run out ‘fore the bread truck comes.”

"Run out then, goddamn it,” said Al He looked sullenly down at the potato salad he was mixing.

Mae shrugged her plump shoulders and looked to the truck drivers to show them what she was up
against.
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E%he held the screen door open and the man came in, bringing a smell of sweat with him. The boys
edged behind him and they went immediately to the candy case and stared in—not with craving or
with hope or even with desire, but just with a kind of wonder that such things could be. They were
alike in size and their faces were alike. One scratched his dusty ankle with the toe nails of his other
foot. The other whispered some soft message and then they straightened their arms so that their
clenched fists in the overall pockets showed through the thin blue cloth.

Mae opened a drawer and took out a long waxpaper-wrapped loaf. “This here is a fifteen-cent loaf"”

The man put his hat back on his head. He answered with inflexible humility, “Won't you—can't you
see your way to cut off ten cents' worth?"

Al said snarlingly, “Goddarmn it, Mae. Give ‘em the loaf.”

The man turned toward Al “No, we want ta buy ten cents' worth of it. We got it figgered awful
close, mister, to get to California.”

Mae said resignedly, "You can have this for ten cents.”

“That'd be robbin’ you, ma'am.”

"o ahead—Al says to take it." She pushed the waxpaperad loaf across the counter. The man took
a deep leather pouch from his rear pocket, untied the strings, and spread it open. It was heavy with
silver and with greasy bills.

"May soun' funny to be so tight,” he apologized. “We got a thousan' miles to go, an’ we don’ know
if we'll make it.” He dug in the pouch with a forefinger, located a dime, and pinchead in for it. When
he put it down on the counter he had a penny with it. He was about to drop the penny back into
the pouch when his eye fell on the boys frozen before the candy counter. He moved slowly down
to them. He peointed in the case at big long sticks of striped peppermint. “Is them penny candy,
ma‘am?"”
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Mae moved down and looked in. "Which ones?”

“There, them stripy ones.”

The little boys raised their eyes to her face and they stopped breathing; their mouths were partly
opened, their half-naked bodies were rigid.

“Oh—them. Well, no—them’s two for a penny.”

“Well, gimme two then, ma'am.” He placed the copper cent carefully on the counter. The boys ex-
pelled their held breath softly. Mae held the big sticks out.

Steinbeck, John. The Grapes of Wirath.
New York: Viking, 1967 (1939).
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Figure & Annotation of The Grapes of Wrath

Levels of Meaning

There are multiple and often implicit levels of meaning
within the excerpt and the novel as a whole. The surface
level focuses on the literal journey of the Joads, but the
novel also works on metaphorical and philosophical
levels.

Structure

The text is relatively simple, explicit, and conventional in
form. Events are largely related in chronological order.

Language Conventionality and Clarfty

Although the language used is generally familiar, clear,
and conversational, the dialect of the characters may
pose a challenge for some readers. Steinbeck also puts a
great deal of weight on certain less familiar words, such
as faltering. In various portions of the novel not fully rep-
resented in the excerpt, the author combines rich, vivid,
and detailed description with an economy of words that
requires heavy inferencing.

Knowledge Demands

The themes are sophisticated. The experiences and per-
spective conveyead will be different from those of many
students. Knowledge of the Great Depression, the “Okie
Migration” to California, and the religion and music of
the migrants is helpful, but the author himself provides
much of the context needed for comprehension.

Qualltative Measures Quantltative Measures

The quantitative assessment of The Grapes of Wrath
demonstrates the difficulty many currently existing
readability measures have in capturing adequately the
richness of sophisticated works of literature, as vari-
ous ratings suggest a placement within the grades 2-3
text complexity band. A Coh-Metrix analysis also tends
to suggest the text is an easy one since the syntax is
uncomplicated and the author uses a conventional

story structure and only a moderate number of abstract
words. (The analysis does indicate, however, that a great
deal of inferencing will be required to interpret and con-
nect the text's words, sentences, and central ideas.)

Reader-Task Conslderations

These are to be determined locally with reference to
such variables as a student's motivation, knowledge, and
experiences as well as purpose and the complexity of
the task assigned and the questions posed.

Recommended Placement

Though considered extremely easy by many guantitative
measures, The Grapes of Wrath has a sophistication of
theme and content that makes it more suitable for early
high school (grades 9-10), which is where the Standards
have placed it. In this case, gualitative measures have
overruled the quantitative measures.
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Complete the following chart with texts that you teach in your classroom or texts that are taught in

your school or district.

Text Title

Current Grade
Level Taught

CCSS Grade-
Band Level*

10

11
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Use this tool to list current text used within your classroom or school.  Work to use the lexile analyzer and text analysis rubric to determine the level of complexity and if you are using the right book with your students and grade level!  Adapted from Kansas Department of Education


BALANCING COMPLEX TEXT

"Students' ability to read complex text does
not always develop in a linear fashion."

"Students need opportunities to stretch their
reading but also to experience the
satisfaction and pleasure of easy, fluent
reading within them both of which the
Standards allow for."

w Montana Common Core N
e Standards and Assessments Y.

Denise Juneau, State Superintendent
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Complex text needs to be balanced with text that provides opportunities for easy and fluent reading.  

When we are working with complex text you have permission to take time for  close repeated readings allowing students to gain skills and strategies to read deeply and cite evidence of their opinions and understanding.  You are helping students so that they may “read like detectives and write like investigators.”

Remember to use the complex text exemplars from Appendix B.  It is not expected to analyze every piece of text!  It is important to understand the process of analyzing text and be mindful of the literature and informational  text both of low and high complexity available to students.  


CONTACT INFORMATION

Cynthia Green
English Language Arts Curriculum Specialist

Office of Public Instruction
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The Standards’ Grade-Specific Text Complexity Demands
As illustrated in figure 4, text complexity in the Standards is defined in grade bands: grades 2-3, 4-5, 6-8, 9-10, and
11-CCR.5 Students in the first year(s) of a given band are expected by the end of the year to read and comprehend
proficiently within the band, with scaffolding as needed at the high end of the range. Students in the last year of a band

are expected by the end of the year to read and comprehend independently and proficiently within the band.

Figure 4: The Progression of Reading Standard 10

Reading Standard 10 {Incividual text types omitted)

Actively engage In group reading activities with purpose and understanding.

With prompting and support, read prose and poetry [Informational texts] of appropriate complaxity
for grade 1.

By the end of the year, read and comprehend literature [Informational texts] In the grades 2-3 text
complexity band proficlently, with scaffolding as needed at the high end of the range.

By the end of the year, read and comprehend lterature [Informational texts] at the high end of the
grades 2-3 text complexity band Independently and proficiently.

By the end of the year, read and comprahend lterature [Informational texts] In the grades 4-5 text
complexity band proficlently, with scaffolding as needed at the high end of the range.

By the end of the year, read and comprehend literature [Informational texts] at the high end of the
grades 4-5 text complexity band independantly and proficianty.

By the end of the year, read and comprehend literature [Informational texts, history/soclal studies
texts, sclence fechnical texts] In the grades 6-8 text complexity band proficiently, with scaffolding as
needed at the high end of the range.

By the end of the year, read and comprahend Nterature [Informational texts, history/soclal studies
texts, sclence fechnical texts] In the grades 6-8 text complexity band proficiently, with scaffolding as
needed at the high end of the range.

By the end of the year, read and comprahend Nterature [Informational texts, history/social studies
texts, sclence technical texts] at the high end of the grades 6-8 text complexity band indepandently
and proficlently.

By the end of grade 9, read and comprehend literatura [informational texts, history/social studies
texts, sclence fachnical texts] In the grades 9-10 text complexity band proficlently, with scaffolding as
needed at the high end of the range.

By the end of grade 10, read and comprahend literature [Informational texts, history/soclal studies
texts, sclence ftechnical texts] at the high end of the grades 9-10 text complexity band independently
and proficiently.

By the end of grade 11, read and comprehand literature [Informational texts, history/social studies
texts, sclence technical texts] In the grades 11-CCR text complexity band proficiently, with scaffolding
as needed at the high end of the range.

By the end of grade 12, read and comprehend literature [Informational texts, history/Soclal studies
texts, sclence fechnical texts] at the high end of the grades M-CCR text complexity band indepan-
dently and proficiently.

Montana
Office of Public Instruction
Denise Juneau, State Superintendent
opi.mt.gov
The Mantana Office of Public Instruction provides vision, advocacy, support, and leadership for schools and communities
to ensure that all students meet today’s challenges and tomorrow’s opportunities.
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Key Considerations in Implementing Text Complexity

Texts and Measurement Tools
The tools for measuring text complexity are at once useful and imperfect. Each of the qualitative

and quantitative tools described above has its limitations, and none is completely accurate. The
development of new and improved text complexity tools should follow the release of the
Standards as quickly as possible. In the meantime, the Standards recommend that multiple
quantitative measures be used whenever possible and that their results be confirmed or

overruled by a qualitative analysis of the text in question.

Certain measures are less valid or inappropriate for certain kinds of texts. Current quantitative
measures are suitable for prose and dramatic texts. Until such time as quantitative tools for
capturing poetry’s difficulty are developed, determining whether a poem is appropriately
complex for a given grade or grade band will necessarily be a matter of a qualitative
assessment meshed with reader-task considerations. Furthermore, texts for kindergarten and
grade 1 may not be appropriate for quantitative analysis, as they often contain difficult-to-assess
features designed to aid early readers in acquiring written language. The Standards’ poetry and
K-1 text exemplars were placed into grade bands by expert teachers drawing on classroom

experience.

Many current quantitative measures underestimate the challenge posed by complex narrative
fiction. Quantitative measures of text complexity, particularly those that rely exclusively or in

large part on word- and sentence-level factors, tend to assign sophisticated works of literature
excessively low scores. For example, as illustrated in example 2 below, some widely used
quantitative measures; including the Flesch-Kincaid Grade Level test and the Lexile Framework
for Reading, rate the Pulitzer Prize—-winning novel Grapes of Wrath as appropriate for grades 2-

3. This counterintuitive result emerges because works such as Grapes often express complex

Montana
Office of Public Instruction
Denise Juneauw, State Superintendent

opi.mt.gov

The Montana Office of Public Instruction provides vision, advocacy, support, and leadership for schools and communities
to ensure that all students meet today’s challenges and tomorrow’s cpportunities.
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ideas in relatively commonplace language (familiar words and simple syntax), especially in the
form of dialogue that mimics everyday speech. Until widely available quantitative tools can
better account for factors recognized as making such texts challenging, including multiple levels
of meaning and mature themes, preference should likely be given to qualitative measures of text

complexity when evaluating narrative fiction intended for students in grade 6 and above.

Measures of text complexity must be aligned with college and career readiness expectations for
all students. Qualitative scales of text complexity should be anchored at one end by descriptions

of texts representative of those required in typical first-year credit-bearing college courses and
in workforce training programs. Similarly, quantitative measures should identify the college- and
career-ready reading level as one endpoint of the scale. MetaMetrics, for example, has
realigned its Lexile ranges to match the Standards’ text complexity grade bands and has
adjusted upward its trajectory of reading comprehension development through the grades to
indicate that all students should be reading at the college and career readiness level by no later
than the end of high school.

Figure 3: Text Complexity Grade Bands and Associated Lexile Ranges (in Lexiles)

Lexlle Ranges Allgned

Text Complexity Grade

Band In the Standards O CCR ex::ctatlons I=
K-1 N/A N/A %

2-3 450-725 450-790 m

4-5 645-845 770-880 %

6-8 B60-1010 955-1155 =

9-10 960-M5 10B0-1305 I»

N-CCR 1070-1220 1215-1355 —

o

SRAMND Reading Study Group. (2002). Reading for understanding: Toward an R&D program in reading comprehension. Santa
Monica, CA: RAND. The quoted text appears in pages xiii-xwvi.
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Figure 2: Qualitative Dimensions of Text Complexity

Levels of Meaning (literary texts) or Purpose (informational texts)
[J Single level of meaning - Multiple levels of meaning

[J Explicitly stated purpose - Implicit purpose, may be hidden or obscure

Structure
[J Simple > Complex

[ Explicit >  Implicit

71 Conventional > Unconventional (chiefly literary texts)

T Events related in chronological order - Events related out of chronological order
(chiefly literary texts)

1 Traits of a common genre or subgenre - Traits specific to a particular discipline
(chiefly informational texts)

[J Simple graphics - Sophisticated graphics

[J Graphics unnecessary or merely supplementary to understanding the text

- Graphics essential to understanding the text and may provide information not

otherwise conveyed in the text

Language Conventionality and Clarity
[l Literal = Figurative or ironic

[1Clear > Ambiguous or purposefully misleading
71 Contemporary, familiar >  Archaic or otherwise unfamiliar

[1Conversational > General academic and domain-specific
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Knowledge Demands: Life Experiences (literary texts)
[J Simple theme > Complex or sophisticated themes

[J Single themes - Multiple themes

[J Common, everyday experiences or clearly fantastical situations > Experiences
distinctly different from one’s own

[1Single perspective > Multiple perspectives

1 Perspective(s) like one’s own - Perspective(s) unlike or in opposition to one’s own

Knowledge Demands: Cultural/Literary Knowledge (chiefly literary texts)
[J Everyday knowledge and familiarity with genre conventions required > Cultural and

literary knowledge useful
U Low intertextuality (few if any references/allusions to other texts) > High

intertextuality (many references/allusions to other texts)

Knowledge Demands: Content/Discipline Knowledge (chiefly informational
texts)

[J Everyday knowledge and familiarity with genre conventions required »> Extensive,
perhaps specialized discipline-specific content knowledge required
[ Low intertextuality (few if any references to/citations of other texts) > High

intertextuality (many references to/citations of other texts)

Adapted from ACT, Inc. (2006). Reading between the lines: What the ACT reveals about college readiness in reading. lowa City, IA:
Author; Carnegie Council on Advancing Adolescent Literacy. (2010). Time to act: An agenda for advancing adolescent literacy for college
and career success. New York: Carnegie Corporation of New York; Chall, J. S., Bissex, G. L., Conrad, S. S., & Harris-Sharples, S. (1996).
Qualitative assessment of text difficulty: A practical guide for teachers and writers. Cambridge, UK: Brookline Books; Hess, K., & Biggam,
S. (2004). A discussion of “increasing text complexity.” Published by the New Hampshire, Rhode Island, and Vermont departments of

education- Appendix A Common Core State Standards p. 6
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Cognitive Capabilities

Does the reader possess the necessary attention to read and comprehend this specific
text?

Will the reader be able to remember and make connections among the various details
presented in this specific text?

Does the reader possess the necessary critical/analytic thinking skills to understand
the relationships between the main idea, purpose, and/or theme of the text and the
various details used to support that main idea, purpose, and/or theme?

Will this specific text help to develop the attention, memory, and critical/analytic
thinking skills necessary for future reading endeavors?

Reading Skills

Does the reader possess the necessary inferencing skills to “read between the lines”
and make connections among elements that may not be explicit in this specific text?
Does the reader possess the necessary visualization skills to imagine what is
occurring or what is being described in this specific text?

Does the reader possess the necessary questioning skills to challenge the ideas being
presented in this text and consider those ideas from multiple points of view?

Does the reader possess the necessary comprehension strategies to manage the
material in this specific text?

Will this specific text help to develop the inferencing skills, visualization skKills,
questioning skills, and comprehension strategies necessary for future reading
endeavors?

Motivation and Engagement with Task and Text

Will the reader understand the purpose—which might shift over the course of the
reading experience—for reading this specific text (i.e., skimming, studying to retain
content, close reading for analysis, etc.)?

Will the reader be interested in the content of this specific text?

g
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Might the reader develop an interest in this content because of this text?

Will the reader be interested and engaged with the style of writing and the
presentation of ideas within this specific text?

Will the text maintain the reader’s motivation and engagement throughout the
reading experience?

Prior Knowledge and Experience

Does the reader possess adequate prior knowledge and/or experience regarding
the topic of this specific text to manage the material that is presented?

Are there any explicit connections that can be made between what content the reader
will encounter in this specific text and other learning that may occur in this or another
class?

Does the reader possess adequate prior knowledge and/or experience regarding
the vocabulary used within this specific text to manage the material that is presented?
Does the reader possess adequate knowledge of and/or experience with the genre
of this specific text to manage the material that is presented?

Content and/or Theme Concerns

Are there any potentially concerning elements of content or theme that might
contribute to students, teachers, administrators, and/or parents feeling uncomfortable
with reading this specific text?

Does the reader possess the maturity to respond appropriately to any potentially
concerning elements of content or theme?

Complexity of Associated Tasks

Will the complexity of any before-, during-, or after-reading tasks associated with
this specific text interfere with the reading experience?

Will the complexity of any questions asked or discussed concerning this text
interfere with the reading experience?
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Text Complexity Analysis of

Qualitative Measures Quantitative Measures

Reader-Task Considerations

Levels of Meaning/Purpose:

Structure:

Language Conventionality and Clarity:

Knowledge Demands:

(-]
;}A
g
~
F
A

Recommended Placement

Source: Kansas State Department of Education; www.ksde.org
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Complete the following chart with texts that you teach in your classroom or texts that are taught in
your school or district.

Current Grade CCSS Grade-

Text Title Level Taught Band Level*

10

11

12

13

14

15

16

17

18

19

20

21

22

23

*Refer to Appendix B of the Common Core State Standards for English Language Arts
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